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2 Azss AL ZHow gl A 27| Be]7]E FAE ADHD HAdd)/] B3 2
o BRAY, AT, 245 9 AP IES FHeR TRae PAEen AT
A= ol 7ES B FTA7]% (goal-directedness skills)o] 2Fa W T iAtE E R}
R AFE oFF - Ay BE/F AEKBWE FANERA FAFEL d0%ieo]
o ek ADHD Aok A2sh 1 ¥wolt A7 A}, 477 Hug Z2ags s
Z2age AN oF AN BRETAIES S B Al zasesEol fe
nepd F7kelglon old Mae @ @ I A&HE AOR yehdth EF old
Wk AHAY A5 SANNE S50, AFHEAT, AEAEFAE D o]
FojulstAl =Tt ofgel FReF AdA £ Z2 e g AsFEes BHE
W, FReh A RE e BE ARFEEE HusATh B ATAME ADHD A44e
Senale devlesl Aeon 49E 4 dowl, 434 SleE ASdon Fax
71024 ADHD A2¥e] ggnile] RHHoz A28 & Utk B AT Uk v
Ao B 7o) ARH AL Ejksict
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Fo)d A 9 3oJgdE Aol (Attention
Deficit/Hyperactivity Disorder; ©]3} ADHD): T
£491 opgs] AAFolth. o7 ohEe)
ADHD &2 ¢ 3~7%=, F4l3 9 4

O

AT+ 23}, ADHD obs¢] &
¥ o= ADHD 3745 A
& ol 2915 9IkBarkley,
& Fletcher, 1991;
Barkley, Fischer, Edelbrock, & Smallish, 1990b;
Barkley, Smallish, & Fletcher, 2005).
ADHD oFgE9 oF 50~80%% Aide] #

FAE A4 24S FAD.

Anastopoulos, Guevremont,

Fischer,

AG7A - AFE o wExl Aadr]
ADHD®] 57 3 944 54< T3 i
=3 2t 34, ADHDS| F3%4 & 3
SEge Fadrld SoEA dAs a
s W, 7o 8 38 S 2 W
glo] FAET o|s} o] Fadr|e] ADHD

HAQl Se] el

2002). ADHD olg5% vt gol& st
Awk, ADHD HAdS E3) Alzbet Aol
2 BY 7HsAe] ErhBarkley, 1998; Barkley
et al, 1990b). 71 Hiell FF, oF= 2 4=
2 98, gsFle 2 g At A
237 ADHDY| Frbgith. A, ol&7]de
ADHD®] AdH]7} 4:10] dalAvt, HAadr|=2

o

HolswuA A Ael wadn. v

¢

sl

T, A A, W2 AL, du 74
S, Be LEAT Mg T A5 2R
Hhg ddEo] Haydr]elng) o2 YAl =
& hFAQ EAo|th o] FoA] Bt Y
S A=

oX,
N
Sa,
Lok
El
1z
)
olo
o
i
£
ol
rir
Lo
hins

Stoner, 2003). ADHD #4\d
NEFE AA, F 4 H .
o 7t w2 Zlog UHA

=

o

i}

&3t AAQE AF Lok 2y ADHD AW
o] oF 359 gAS Tl 7] olE
gt FstEx dutk HurEg #4385 vk
wk kel 9 <F 50971 kel zlgsle
o] B8] ADHD HaWd& <F 20%7 thehol]
8FetH(Weiss & Hechtman, 1986). A} &+

I
_o‘L
& to e

7dFolll= ADHD HAade St
< "oyl o]tk ADHD #
, 278 SHsle iasid
Aol Qe gl wla) e
H7F SkthkBarkley, DuPaul, & McMurray,

o

bl

of

l

o,
N
)

kt rlo

o

Xoox B 4Tt &N g 1o g oo
ANorm

HEE A=ThBarkley, 2000. S 59 Fg
we| Z8e ADHD HAdES 7afad 2
5 o 7L 2 w4 olF, aAkd A
A%, &9 dole 7F 59 ®Hatd &7l
Ao xal 2 o= wET A9 g2
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Z1

o
[ LN

Joi

C AT

&S A chBarkley, 2006). 3+ AT A
ADHD Aad FRSAA 7P Asda 4
o BEAE 2AEE o), 197} S EA 2 U
Bl o]A& ADHD Hade] #HE 3
A A7EE dHog HoFe Zolt

(Edwards, Barkley, Laneri, Fletcher, & Metevia,
2001).
7F ADHD o}F9] JEAZ 7Add A
g ZRaHS JEetr] Hel o 7K Al

7 sle] stk TEh dieE AT
A 2od 3 F(on-task behavior)t 22 el =
el e} ek S
2](contingency management) 1T} ©| & 3k
ol dojit PFFol 3t A, B % A
W zagezd 98L FYace ol
A A4 70 (consequence-based  intervention)
o8 AT 4D HEel 3% AP
9 Ae okgrlol ADHD 24 % 92
Yol SEeka g ARl BAL S8
Auct Bl SHE % 4 Qe B
o] A7k ¥7] wZeltt. o] JHle dnt
o= wAl e AlgET wAte]l F
(attention) = HAYO 2 ALg3F AZEAQl WA}
9] F|(OLeary & OLeary, 1977, 9TA 3%
9] Add|o]H(conjoint behavioral consultation)
of ZINkek WAL AlF E27A| (17, 2006;
Barrish, Saunders, & Wolf, 1969), 22} wA}7}
qeste sty
Kelley, 1990 S22 ®W3d FukdAgd =
ADHD o}&e] wd o 2AgEs Ao
sAsAn. aed suRee do
Cd @ ek o] BTSSP &
Dol Y, AAAT AT AY
o] 24 FAAYE HE £ Ol
I THRaggi & Chronis, 2006).

g Age

.{

N
EQJ

1o om oX

Fl

(¢

3

mO
3

% E(home-school note;

HADE / ADHD MgF Ea

HE ?IE g AP IRE|

>
[El
HU
LJ
DFU
1o
fo
1=l

ADHD oFge] Ax3 S35 A7
ARPHOR 7], 7] 8l 83} 2ol

L

A% A5 FINE
FEilol g}l 97 @ »7] FHE ®
EE 2(DuPaul, Ervin, Hook & McGoey, 1998;

Greenwood, Maheady, & Delquadri, 2002), 7 FE

FUodmore

24 ﬂqicornputer—assmted instruction; Mautone,
DuPaul, & Jitendra, 2005; Ota & DuPaul, 2002),
Atz PEFo] AdH o)A (DuPaul, Jitendra,
Tresco, 2000;

Volpe, Lutz & Junod et al,

Jitendra, DuPaul, Volpe, Tresco, Junod, & Lutz et
al, 20073 22 T FEjel AE5sof
ADHD oFgEdl|7] A=t o]k 22 8
W7leTde MU 5 Al 5%
g 499 FPAAE Eoled BT
AR ol et Ae thE aHE Yuishy
A e, wgizkA] A|&H7] ojdts HR
S 97l 9 th@Langberg, Epstein, Urbanowicz,
Simon, & Graham, 2008)
olel W tiete ﬂ"d—??ﬂ% Crdkdi=
SEdE 2 dsvles VteAlE delvleE
W (academic skills training) 22 71 2F-F W (strategy
training)°]  ATH ﬂo*ﬂ"%f?i% A =EY
71713 o] ggAd Bad durlew
HAcstudy skills training)Z} ], 94 S e R
Ade Bl ARG TR T
d & 4 Sty WA g57]EFH(study skills
training)2] oS A HE T} Evans, Pelham %
Grudberg(1995)F 2H2 X E4=2] ADHD 4y
*. ];H}J—Oi E.Jl7]7] ° 8‘!‘7]- 71-/]‘832\1
oz sl2Ath A5 Ax ADHD A 2de] o
‘?-—_-’33%01 u“‘ﬁb—’— StEg ol frevstA =
2 =EY|7|&d 7]E
thekgt e457]sS Ae Challenging Horizons
Program(®] &} CHP)°o| 7R¥t= 1}t CHPE Wt

O_|_,

s
>
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T T2 B0k
Allen, & Buvinger, 2005; Langberg, Smith, Bogle,
Schmidt, Cole, & Pender, 2006), 91&4 YP=
Zo) 7AH o3} 75 o] (vans,
Schultz, & Pastor, 2007) ADHD oFgollA] 44|
ol & BRE AE v 9l

A7 B 71eEHe o 2% ADHD ofE ¢
Hade ggoR @ 2A8EEAD 54
Wel71EEAS & & 9tk ADHD 32N
A 2A3e 3 sAdY7sS AR

(self-monitoring), A}7]7}3Kself-reinforcement) S

Langberg, Raggi,

Serpell,

kst A7) Z2- A A self-regulation) S B3 &
ANZE ) BAAS ZAHE D SAA

Zo] fonsiA 4= A BHGureasko-Moore,
DuPaul, & White, 2006; Gureasko-Moore, DuPaul,
& White, 2007). ADHD o}goAl ZZA37|<
= FigEeE B XS 9 e
o] fFon|atAl 3= U THLangberg et al,
2008; Robin, 2006). ©lffe]] FEEZ wiZjE s}
o] ADHD obgolAl SA#E7|eS T
d % 9 thHabboushe,
Leff, Costigan, Goldstein, Eiraldi, & Power, 2001).
Habboushe $(2001)& ADHD o}%E9] H=2E
oz 1053F 78]ol AA SAlBE A,
BEAHR =0

3 % g1 Asrel A4

Daniel-Crotty, Karustis,

W&o ADHD HAdoA% g, 149 o
T7F e¥E
ANBYNEFAL 2AFoln AAZL

A7)%el 5o ARE ADHD o} % A

del SjiAlE Azl 58 frdgsith
(Chronis, Johns, & Raggi, 2006; Raggi & Chronis,
2006; Ziegler Dendy, 2000). A&7] 53| 7}
;ﬂ ADHD 7@_/;:158 6}04917& 61—04;q_a \:1_1 zjsj'y

AAAE, Az E71, FADhe #eldl 53]

Oiiqﬁa -n—t— ﬂr/\] —5—H~1 ]go %]}g_;g

e 3
o meue RAASE WAAEY AA,
PEA, G4 280S EgH0m AAn
) Mg, mmel AlEAEEE sk
s gl BANE AT A 3
ohomeb ele] AFAEE ADHD 34w
Hore AvlgelAS el oz 7

elinua, e Fo] mje
=93tk A A3 YTHRatey, 2008; Weiss &
Hechtman, 1993; Ziegler Dendy, 2000). A}7] 3z
Z1ee] dFQ FRFAH, ARt 2438 3
Ags7171= % AL H]iﬂﬁﬂﬂ ! ADHD
ZAadelA
9751 o 7

oJE & 7}§Jl‘31

Z=(structure),

& Foen ANTID B A AL 5
ASt=E FETHZiegler Dendy, 2000). ¢J2]
FAE0l ool Aldel e ERS £04
& Axsta Jdeol® ETstn AR o
AgHog HAZT A F& w¢ A

(Barkley, 2006; Chronis et al., 2006). S}A|%F &
A B P AT AlBesleEdel &
Hrolzhe 4e dnsi wolFn ok A
W] 9 BEMY7|SEAS ADHD H3L
A obEel SAMAYEL EHthKable &
Kelley, 1994; Miller & Kelley, 1994; Olympia,
Sheridan, Jenson, & Andrews, 1994). ZZ|3l7|&
FHE HZo| ADHD obsoAl HEE o] =

L w32 Hudg vl SATKLangberg et al,
2008). ©|¢} Te A|FE|ETHL FALS
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Jon

M - HAMEE/ ADHD 88 E4EES 2t st AR s T2l gat

= =

[e) - =
70 (antecedents-based  intervention)o]] ETHE T} o, ADHD HAdS ez 259 FH 1
AP ajFAide Fedaele 2 23 W
FAAYEG B9 $4 D AU} s o

ot AJZH} o] Hup FA O ALEH old & dFo)x= ADHD HAdo 3
£ 73] 9ITthRaggi & Chronis, 2000). BRS ANl 9e ZzoawHe LAstm

9o A7|#E71E&ETHL ADHD oleR 1 §IE AZetux k. pAdoeR &
Tt ADHD Ha oAl Hoh AdsithSmith, A A7|dgr]sE, 53 1 oAz o2 o
Waschbusch, Willoughby, & Evans, 2000). ADHD  FA}59| 93] ADHD HaddA E3] H
© ARFHEY mAg Sdo=z Qe dojd/ a3t JlsR AFREHL SIEAHA, AH
HIAo ARl A9i7199] 7lFe] AA A At #], 245 9 Agres AR =

(Barkley, 1997). =, o|E2 YAz F4H 3  ZIaHE FASA thBarkley, 2006; Codding
2 27, &8 BAsle #2444 AlasEo]l & Lewandowski, 2003; Langberg et al, 2008). &1
U AAAQ] ZA AT ] EHET Az PR o] JeES Fol BRFTAEVE

o
Aolth. Aadr|e wEHow F4ZQ AL (goal-directedness skills)o| 2t HHIIH =], ©]
q o ¥l

158 AAH BAF Al Skl £ oY 7lEEe] FEFTH %9 I
Al7lolty. ALQ@7|de Bt A#A SR 2 (Zimmerman & Schunk, 2001)9] © = #7|A
N9 Saolt 5L ATn BNT 4 do  HEE REHCR FPRES Fi 497

oj] Agko] §&A A}7] ] 7] & (executive  self-management  skills;

o7} v|#A oz gk 4+ Yt} weA = Solanto, Marks, Mitchell, Wasserstein, & Kofman,
B, AR, 243 2 AAET w090l Mgl BEFFAAEE oA
S st A E- XA 7] E(goal-setting skills; =, 5-3FAAA 7]

A5
AJAA A 71eE F5oke Sho ober|En &) FELAY7]E(goal-execution skills; =, Al

Aadr7b B fEjsivia & 4 Sl te], Agabr] B 243 7R FAE
E3etA = ADHD HAde] SAZAE 7 ofgd APATE MAsl HxRFHVE
A7) $1g Zzaye A|#reEdS & ADHD HaddA grzoz Add &
Egete] FAACE i 753 FHoltt. e FUHAC AR QRlES AT o
Al A AFe R gsiAE= ADHD o tisiA = ofgellA e sttt
ofgS UldeZ g Aoz ADHD A4S B ool BAS ADHD A HAde] g
ez Ad4 A7t P de A F& FEAE A Ha siwdstd A5EE
ofi7] ot} olo] uldl Chronis 52006 WS FASlL I THE AIHom AT
‘ADHDel| #3F 915 3 ADHD AHade] tigh  sled st o5 & 2d2AL AHe9S
AZEoHE A7t o]fo] AR ¢k o Bl ZEaE 744% $, ADHD 43S 7t
7 gitb 1 AFsHA ADHD Aade] gt 7 Hadd O BEE gidoR 4FHEE
AL 34 v Atk FHEAR 7P 1 & 63], AR 83)) ol& Al iAE
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S AYEST. dFEAe EdE 4y
AT=AE a3 2ok
A, ADHD i thd 44 A7
2]7]¢ TP ADHD A3 AHAdd]
ADHD 57, 271854, A712d %55
S A g H e omd dE= WA
7}

=4, AAFel BT sk
F SN = A E7k

AR, F7es g4 2paezle =
Zad] taliM oA Brksterke

Wy
ZHo4x}
TR 7R 5 7] B S B
28t A WAl AE oA B o2l
et % i

4z
re
N
12
2,
[0
>,
o,
5
>

2 o

FA7F Z2ad Az T g Ao
A A ovd FnE sga WS
gk FRAA d=d obF - Aad AT 4
2] & (Korean Child Behavior Checklist; K-CBCL)Z
2 A8t9Ath K-CBCLY] oA F5A] 3194 =
oA A9 90%ile ooz HHE PSS
zzagd FelAAnh WA PEel 45,
AFAC] WeeAlEl 7} B 67 23w A
2 A3 ADHD uFTe FEE
FAL AEAew FEsl] e Wg
7 K-CBALS AT A W ]

=
Moo on
2 4 O

o

[ex

a9
(
<}

-

A 2 K-CBCLY] T2l
AN A 90%ileo] o2 HHE
2o AT o] A A
g4jo] ADHDZ ey EXg8s
AR T2 Fo] MR FEX
gle] Wl gl

B Zaago gz wixzde o
7 2tk A, e E2eskE HFAHE
Ql K-CBCL| TR FEA|oNA 239] 90%ile]
Aol dlFste HE wolok Atk B4, I
7BbE Hlegoly Fa7gele] o]go] glojof
gt} o]= ADHDe| H|go|u Fa A7t &
Ha o] ADHDHETU} vB|gjo|i} ZgAoljo] W
A Mdste Aol Fadtr] wEo|thGoldstein
& Ellison, 2002). -2 ¢to] WIS Eajr] stw
ol Blgolut FHEA SlE Aoz I

e
o 2

ofj Eﬁ ol
o

o

b1

N

i

i
= of
ox B 1o |d

n

| s Agesit A, ke 5
FUEE L2 ool glofof At ol 5
FUEE WL oo AL 2L thE
IAA FHE T TS AAkel] o
Bolth. AFHow AR BAd Tdd Al
o

°lth. < @AF 6, oAt 3
Holglon HFAHLS 1433A4(FEAHRF=71
ATt

ofe] Agatse] HRAEH, ARt A
57] 9@ %A 3gl7]40] ADHD o}% @ Ay
o gAF7 el ToF TS & Aol
I FAYSFAE 3
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M7 HHDH / ADHD HE HM4Eg 98 SUR Xlpelsle Z2ade| &1

.

< ADHD HAWdAl FAFoz ojdA & &= A$7F gdth olgd A4, IditgE =
HA AR 7} A3k B UT) Barkley2006)  ©o]E W OoR X]—7]}_XEZ&:,5(}7]— FIA o]
A 2w ADHD off % Asde ¥ 73 S B Z2 YR of
o =24 ZAo g wngtel XEE 7|&9 £ ¥3A7) D}(Raggl & Chronis, 2000).

o

Shgoll AERt ool ok wEbd ot AR, ool ExFFAVIES AsHe
Aaddd S AlEeles FEA Sdger AEdEse At B2
E BAeEl, H9A, gets, 2004 o] EolAl ZEade] 54 djirlTd 23S REAY
A2 B3bh i £ Sl ol @24, Diba o d, 199, A9 4714
T SRFT871Es ADHD il g3 A=, Evans e al, 19959 A4A e A
Hog Hgsp] Hﬁﬂ FHQ ARele & S o AnkHQ SiAdF ok ddE g
iksie S F99 s AL dert Ao A8t
AR, BExFTFA7IE] ZEAR F52 FAKE BE A5S FF AdYste] 7R
30871 sl Futddelsr A T 5 glo] AR ddAFHE olod F sle
o AAH e =6t FiddE e 73S AFdT
ADHD o}% 3 A4de 39T AMe s ol BEFTUES FHoE W}
293 a3E HoAYtHDuPaul & Stoner, A9l ARLIE TIAXAE Ed AFstn
2003). ob&e FHZole FAFY A B AA TR FESAT o] A F
AEAAS FRA7IH FRbtd el Zdd Jalels g 1903 e ug 1919
s P E o S el AES Utk o2 ADHD g3k Aad
M dZe 5 doke AFol UATKBakley, & WACE AMEYS ofHA Z2ad
2000). ol ¥ AFelMe FFFWRE of o] HadoAl oHAE d2A], AAl Fo
gt o sk E Ao rA oA =71 A i w2 A2 7oA
SRFTA7Ie 55 Fstua st WS #rkelEs Atk ofed Z=
AFA YFTe] AAHHA 9A ADHD o  I¥] 92 =& A EsA 571
T 3 Axde ZAE vl Adl dE AP B ARE Ao AEA @2 dde £
245 ¥ = Shbo]tkSheridon, Kratochwill —§ & X S

Z2a9g PY
B, 190, FEEFYIEN G5 O AP Zzagel 2HE £ 1
3 BE AAAE FuA713, ADHD  Z2agel e A s e
Rub A3 go B ZRade ASSEAd e

3T

L
2
f
o
,E
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5\)‘14 B ’\]{a A7 ot = =
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=24, $dE P A B HAv 7 2xFF7ee Ao
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Mol WMol F4y AHelE e ¥ 2 3
oAt MR o] HlwA F#ES] robust
dithe A€ nelslel oo BAUNE 4 Z20w ) 3 A HeEy
gaich @9, & A9 Zzade 58 2
17 Aok gl Ao AFHe] AskEE  E el Yekel A UEe Ana
2 fo% $22 1002 d AT 2449 B 2L BRI} AN Y
E 4o 4Age 2A 24Y AlRnzy
Aol et AL FEA 237t Ao} 3
B 3. ZEROWU A dF AP|E0EHA| 9 Wt ¥ EEHA
ae WHEEEAD
Az e g A A& <5 5 ET
CASS(S) 28.33(10.28) 28.44(8.76) 27.89(12.13) 26.00(9.47)
GDS 55.89(16.67) 56.44(13.50) 63.56(18.56) 66.44(19.60)
GSS 28.89(9.17) 30.56(6.65) 30.00(8.02) 31.00(7.95)
Exo|N/aTt 20.56(4.93) 22.11(4.86) 22.56(6.27) 22.56(5.64)
2R 6x 8.33(4.64) 8.44(3.32) 7.44(3.05) 8.44(3.01)
GES 27.00(8.40) 25.89(7.64) 33.56(11.50) 35.67(12.44)
AZrEe) /A E 11.78(5.38) 12.11(2.93) 18.44(6.23) 19.89(8.19)
FYPAEY A 2.89(1.83) 2.67(2.60) 3.56(2.88) 3.56(2.65)
Z2A 3} 12.33(3.28) 11.11(3.10) 11.67(3.24) 12.22(2.82)
SRL 113.59(24.33) 115.33(21.03) 121.78(25.89) 126.11(13.78)
QIx| M g AL-g- 15.11(5.75) 15.11(4.23) 15.89(5.04) 17.22(1.92)
W EFQI A M ZFe| AL-R- 15.11(4.14) 17.78(4.12) 18.33(3.04) 20.22(4.09)
S EA 2 A 6.78(1.79) 5.78(2.17) 6.44(2.60) 6.11(1.27)
Aol 857 19.67(5.57) 18.56(6.98) 18.33(6.58) 19.56(4.16)
AH 714 23.89(8.36) 23.22(7.10) 23.44(6.25) 23.11(4.89)
HEEH 11.33(3.04) 11.11(2.76) 14.56(3.36) 15.003.12)
B Al ko] #HE 8.56(3.13) 10.11(2.67) 11.89(3.44) 12.00(4.74)
=L 13 13.22(3.23) 13.67(2.35) 12.89(2.93) 12.89(1.36)
SES 73.22(16.19) 71.78(13.76) 71.22(16.39) 69.67(13.99)

. CASS(S)=Conners-Wells Adolescent Self-Report Scale(Short Form), GDS=Goal-Directedness Scale

GSS=Goal-Setting Scale, GES=Goal-Execution Scale, SRL=Self-Regulation Learning, SES=Self-efficacy Scale.
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E 4. ZROW MA| M I |ETEHER| 9| HHst
AA Hz A1F g A-A1Z AF-FR ZE-FR IS F
F » g F » g F » g F » g
CASS(S) 359 783 043 .003 959 .000 .053 823 .007 689 431 079
GDS 3.027%  .049 274 070 798 009 4171+ 075 343 303 597 .037
GSS 355 786 042 671 436 077 .081 783 010 153 706 019
Exoa/asit .806 503 .091 2.481 154 237 165 .695 .020 .000 1.000 .000
23 A 321 810 .039 .005 946 .001 857 382 .097 923 365 103
GES 6.133%% 003 434 2878 128 265 14.901% 005 651 467 514 055
AlzHEeE)/A g 7.421%% 001 481 065 .806 008 12.359% 008 607 645 445 075
FY1EY 2~ 673 577 078 .106 753 013 1730 225 178 000  1.000  .000
2 3k .875 468 .099 3.025 .120 274 1.730 225 .178 051 .827 .006
SRL 2293 104 223 244 635 030 5083+ 054 389 362 564 .043
Qx| A 2k 1.385 272 .148 .000 1.000 .000 757 410 .086 1.067 .332 118
v ERQIA A 2 4.826%% 009 376 3.325 .106 .294 195 671 .024 1.725 225 177
S E AR gAY 777 518 088  7.200%  .028 474 .800 397 .091 364 563 043
Aot & 57+ 601 621 070 1023 341 113 .082 782 010 534 486 .063
e 052 984 .006 390 550 047 013 913 .002 069 .700 .009
P55 A 6.931%% 002 464 129 729 016 10.920% 011 577 120 738 015
i PR eur) 4.047% 018 336 5.810+  .060 375 5.53% 043 418 .007 934 .001
A 374 772 045 337 578 040 1101 325 121 000  1.000  .000
SES 441 726 052 728 418 .083 046 835 .006 206 882 025

. CASS(S)=Conners-Wells Adolescent Self-Report Scale(Short Form), GDS=Goal-Directedness Scale
GSS=Goal-Setting Scale, GES=Goal-Execution Scale, SRL=Self-Regulation Learning, SES=Self-efficacy Scale.
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The efficacy of Academic Self-management Skills Program
for Adolescents with ADHD

Yunhee Kim Sugyun Seo Sukman Kwon
Busan Presbyterian Pusan National Seoul National

University University University

The present study aimed to examine the efficacy of a new self-management skills intervention to address

academic underachievement of adolescents with ADHD. The self-management skills delivered in the

rogram are consisted of goal-setting, time-management, organization, and planning skills defined as
prog »

goal-directedness skills by authors. Adolescents producing 90th percentile above on the K-CBCL and their

parents completed the 4-week intervention program. Adolescents in the group showed significant

improvements in goal-directedness skills and self-regulated learning ability after the intervention and those

improvement was maintained at 4-week follow-up. They also exhibited pre-post gains on GPA,

independent learning time and independent learning performance index. Adolescents and their parents in

the intervention group reported high treatment acceptability. Finally, implications and limitations of this

study are discussed.

Key words : adolescents, ADHD, goal-directedness skills, self-management skills, academic intervention
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