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McClellan(1951)7} A#E71& e o] F=,
Azel HAENE ol AN e <
FEo] AYHAm, A 2597 JAFAE
oJele7] SN 71 Beekl ATE A
o] HlZ AHEFE A ZA(achievement goal
orientations)o]l’/}. AFHER A2 7hel

Tohe R Yo, E7It AsiA

o] %

& Elliot, 1983; Nicholls, 1984).
HARE Aol sl 27
a7HE e 3 AAEs é% #
A= A oy dFES oA ASHHL
AR = oigkar, ofd] g HrhE o]
ok A, 7171, 2007; Ellior, McGregor, &
Gable, 1999; Harackiewica, Barron, Cater, Lehto,
& Elliot, 2000; Hoover, P. B,
Veauregard, & Schimidt, 1999; VandeWalle, 2001).
ag BHER AP E B T2
=9 Halde A2 bgE sl ArEn
Tt Midgley 9} Kaplan(2001)& A#H &% A|gF

qE& EZ YT, :}%%%ﬁ_(mastery goa) = A
2Aol1 FAHAQ 7%

Steele-Johnson,

63

'\_4
(petformance goal)T l%;g‘%zj‘ O]IL BAAQl 7]

T Zetan THA E o] E(normative goal
S arronl_’/]- Harackiewicz
o]
2F7E A%

Ll

03_%1%(@%73, 2007;
Geske, 2003; Marachi, Friede, & Midgley, 2001)3}
34 BERL AR ATECHYA,
74714, 2007; Pekun, Elliot, & Maier, 2007;
Nien, & Duda, 2008)°] A< e 3l
wE A R o] ted 3o
29 3 27 (boundary condition) S T 5l &
A7/} Bag Aol & A7olAE 44
S AR FAA Haolgo] AAHE
HolEo] A cr g2 Aolga Astaln,
olg Bal EA 2|2 A B
| A&se xS HEe] sturt g

Bandalos, Finney &

HABE AR AR Aedo]
Hoke B =2A3 sz FelHolxi
(Deweck & Leggett, 1988; Elliot, 2005). =, 7H<l
o] olmg REES Frokrbel A we
a3 @Fae wo gadgE Aoy
(Dweck & Elliot, 1983).

AR ABYE 5
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Jd WE2E PFE&
Ames, 1992). ©o]#{3h
AsEE 4HY5I 2
ER=

Nlcholls(1984)9Jr
7] AFAELS
@45

o
He

A ZITHDweek, 1986;
T M e #2394

Ao ThE Jare

W)
2‘\1
Ur‘

7] el 23E

ola sH A<l

olo X
2o

o
N
)
1
ro

u)
=,
PN‘

2L

<, o

2 o B 3
o
e
o
o
Y
(o]

ro
koo

el
¥R D
o

olg)et FA o] #|71¥ ©|F, Elliot®} McGregor
QoonE T3 Hxeol2e #Hoz 4HT

e AwEad dan SeREs 9%

% 257} 4gAoln 394
o 9e B W ohfet FA9| B gHo|n
T AAEr el Stk Aotk 1
AN AABE APYE SYRTYG FAERE
2 FEE A9 (definition) 2 &Jol] HEZA Q]
HAEY) o AR ShRold B9l 2

WG 4255 A4
FRsel Sy
%97

- H(performance approach goal),

o F A
- (mastery approach goal),
goal), TR

REER:

S(strength) &

=3 (mastery avoidance

(performance avoidance goa)Z TEEHE AAFH &
¥ A9 2x2 +FA Eframe)S A ¢Hsl3
g etk &, 2T SxE A 2 9F
ool B Ae JBe ALsnA o
£ Bl 42 SuE A 9 Q%

2

st —g’-:L;G

togge 94 g uE fRse e 571
olm, FYPT BEE BNt § Fe
39 P dud ke Brlol, 9

I
=1
2
)
B
&
5
oQ
Q
1=
o
8
g
g
rlo

£ 7HHEA
O I

HTHArcher, 1994; Meece, Blumenfeld, & Hoyle,
1988; Wolter, Yu, & Pintrich, 1996).

4, A352e E 39 H(nteractive goal
purcemy & SRR AP FARE AP

ol g 7hA AdHA el thel A FEI 9o

e ENE Zede Rolth S2ERE
AT FYRE AGH] B 2 A

o] 714 A-gAoleta Algtal, ueba Az}
ARE Ay Sold HEEx A
FPEE APYL T nelets Ao A%
st Aotk AEzs Exdde &£g95
¥ AT F3EE Askdo] BT =2 uj
P Ee RS Yyeite 484 d7E
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TARISEIA: A Y EA

o

S Ea] A A E 1 YT Wentzel, 1993; Bouffard,
Boisvert, Vezeau, & Larouche, 1995).

A, E73F 53 ) E(specialized goal pattern)
F A FEEE Aol A
BHEANN ZRE tette Ao
= ojmat ATAEE Aot B}
SRR Aol ur & AWE F=

Bz 9 Zojsh 2o wHe] AW, +I=
£ APPe BRI Ze Dol e A
oz et old@ AT Are 54
2yod e 4 g

Fdel it depdvks dojth 54 44
ERAF o] EAsH, 7HY

Q]
o] oleld BE AFYE F| 2A A
]

3
£ APYe BT weleke Aol Ageh
AT Harackicwicz 519978 AT
ST B E IO RIS

28 Aol o ASHIAAL, SHB

Nzl Sl BERA SdNE 49%3
Aggol ¥ AgAoles ANE Hol T
oeld ATAIEL HuH BEADE A

I,

A 2Eol2

A BEoeg Adsan THE

o
f d
oo & 1o

fr dz ol
2 ox

N
‘o,
<

52 Barron?} Harackiewicz (2001)7} A<k

I g4 ol 2o vl 7] HHS thy
3} 2ol v}

A, 7P Egadd dejs, %R
Ag Aol HlE AZAQl ZIL USAHGE

dr

AT & 7] BT Sh(self-handicapping) ¥} -
BgAQ GauETE 2e Bdol It
(Midgley, Arunkumar, & Urdan, 1996; Midgley, &
Urdan, 1995). 3 ©=&& e 95 39
SAY $gYsle 2o ¥gAe Ans
FABAY 9 THAnderman,
Westerfield, 1998; Kapln, Menda-Ben-Yakov, &
Segal, 1999, LY, Green, & Midgley, 1998). ©]
0% ATAHES P BR|ES AND

Griesinger, &

T AAdeh BeAE es AvEd,
A5 Aol FAAY wHE L dE
SEER A B 5 W o, 2
2H APRE G FALE ALY BE
A% $3289 2ss pARGE 7
HA AFEo] ZEA st Ao thBouffard
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Boisvert, Vezeau, & Larouche, 1995; Elliot, & AR = SFER x|k vto] fo]3l AtTto]
Church, 1997; Pintrich, 2000). ZA b3 thEllior, & McGregor, 1999). ©]# gk
AR, 5k 5% digd dsiAe o A7EAAES FAEE Aol FuA et
2o ADUS ANHAY. FAZE AP B Yoke PAA BEo|E] ALS
o] Bt} z duste AAEAES tFE £ AR
A 2] urface process)9F T = WbA, & A, deA Sxside] diejxd oaat 2
9ER AT BsdE AREAES O o WBA. AR AFHe Ao 5
¥ 28 Adlep pocoost BALS] ATk HL A B AN ASA0lA,
Aolth web FURE Aol ABEA  SDRE APPE e UL o A
=3 Bdo] leAgte A2 At Aol Zshupe] Adaglel AEAQ B3-S /Y
Je FEEE Aol HAE Z=Fct=dl (Ellior, & Deweck, 1988). W3 T E% A3
o Agsitha AlQtelgith. tiy-iEe] dAte] o] AZHelgta AAE Wl tiejM = F
N FYBE APHe A5A 7 TAAT  w ATAIE SURT Aol o 484
(surface strategy)@} Ao S W 7o A o]t ARAo] A A= ¢l thBandlos, Finley, &
(deep strategy)THe G938 ool UERA] @& Geske, 2003; Phillips, & Gully, 1997). ©]&{ 3 A
Sk (Wolters, Yu, & Pintrich, 1996; Elliot et al, TFANEL SEEY Ao FYEE ATk
1999), FHHT Agdol AT} ot 4 ARG o FHAST Held FHHQ JTgFE
o] UAA|THBouffard et al, 1995; Church, Elliot, F1, A71AQd FAHNME SEEX R[4
& Gable, 2000), 2L glo] A2x|= HAAE o] ¥ FHHclHe He vlske o=,
. MF=E XM cieant pHM WE 29
R
YT HE AT A 595U 94 /199S 2o
R SRty SYER 11@2*3_9] G E?’Jrﬂ TP AP FEAA IR et
v, £A%E AP F97 A MBIl
oy YT FEABY 2F w8 @ A Aedag
REAn gy T A9 AEAU Kk SUU APl R MY b, 5
FER Aol Yu FYPEFE AgYo] w2 A FHSH o}
ssa e T RE ARl o & ddste AR
BEAE pna SEERA G0l & MAisle AIAEE 2 Ao FHAUAT FYPEHTL
2 Agsle IR EE 4 Ao #dE] g
e e T EE Aol A8AQ AnE Yehlle %ol v=
BEAE pna %Tﬁa’%lﬂf%“éo]_l‘iq T GelA AeHQ BHE YT FTAT
e +ABT Ao Hed 28 e dehiA) e
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sEMelEE

X|: Abe] G XA

= X =

FEA BEo|ES AX ek Aot

3 2golge] vl 7N Amd
H3) o2 viwels PEA 2EeR9 ulw
e gokalol E 19] AT,

=3

HAZE AR

07K AR 9 F SR 2EsEs A

9% 2Esfde 2ol AgHE WAWIL
#gsht

A2 ATES AVHA SHE BEAUY
ATANEL 54 BEES A 7
S 2 % o 422E AT $9=E
Aol Aneks YA T sl

o

o

A
Z va2vge d783%50 yehda 7] o
Fo|th(Harackiewicz, Barron, Pintrich, Elliot, &
Thrash, 2002; Senko, 2005;
Zusho, Pintrich, & Schnabel, 2003).
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(Bandlos, Finley, & Geske, 2003; Phillips, & Gully,
1997). ol2fgr AFAFHEL sEER Ay
o) weh BN FelN HgHolae

WH BEole g AAshe Asolt.

SR A SRS 4Eis SR
fe) A9 old 1 AgWI7L BRAA 9
o 7 B bigk d3adEs A
Huw AR Aol 484 & st
T A7dIEelAd, ¥, 2006; Archer,
1994; Meece, Blumenfeld, & Hoyle, 1988; Wolter,
Yu, & Pintrich, 19963 F&EF = g4 o]
FAHEA e ATERE A, 2007,
Anderman, Griesinger, & Westerfield, 1988; Elliot,
& Harackiewicz, 1996; Middleton, & Midgley,
1997) &°] 25 EAsH7] wZolth

wa gaats SRl A= 1 A
SHA7F E'SHA] Kottt Bouffard 5(1995)9
AT E SSRE AP FABE A%
dEF e W 7P AAH HEE 2o
FAA T Meece® Holt(1993)0] Y} Pintrich &}
Garcia1991)9] AFMe S25E AP0l
53 SRR Aol B W Y A8
A S HAFUY] Wizl

BRI AR RS TR STREE £
Roll M FHEZAF e dad3 Hd F
o o] B Agex AU Bast 9

AFER A B ATl dAHS
A AL e A F
McGregor(2001)2] 2 x 2 AJFHEE A3 ol A]
o %9EE Aol AeHoln FHA
Aztel wdwlo] gla, FY3]9] Aol
A-gA ol FHAA Aot HE o] Stk
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SHRARIEE(R|: A O X

= = —

I Aol ATk,
McGregor, & Gable, 1999).

SEdEte Al 7 sk aklew T
=t HZ2A 3= st S e AleA
v frAlete Al disl oleles Ae Tl
ChEntwistle, 1988). A& A2 M2 JH
7F AFEE A AR A AP S v
o2 NEA Edslee Yol m(Weinstein &
Mayer, 1986), & A2k JH7} AlT=d 4

£ RhEeA oA 71Ygsta sk =

oJ o o] tHAimmerman & Pons, 1986).

ko3 A 2005; Elliot,

Ellior 5(1999)2 Stxlsf & A= &
WAgke Seel =gl s AgA dzke
2 FRIAYL, dzgste gyl walsle
vAgAe Agor PRAGE WA W
Age EuA Wdew BRE 4 gom,
Azde Y4FAY wolew BRE & 9
=

wepd SpAshe Agd Wels) A
Mooz $RE & U9 B W ol B
AR g, xHAe] Wl AFA e
HQlo R FEE Fx kel EHATHAZ
Aeh.

S7|HA

T71H 718 W3t AFoA dEAHew
gRogE Fad FAE $r9 F2A
7] A (approach temperament)@} 3] 3 & 7| &

(avoidance temperament) 0] 1’/}

Gray(1982, 1990)d] wWaw HIFNE 5
Aste 714 @BE 243k AA behavioral
activation system; BAS)’©|T}. BASE FRIES
el Yo ste E7IAAIE, BASTE £o
W Aol 9ake wAE 4340z F7e

d5, 9, kT B S A
wo] A¥E A Hr}l. wlebd BASTF B84

N oo R

A| A Al (behavioral  inhibition BISy o]t}

Bist 49 3 PBE WFEE A4 A

system;

web 2 ATl BASE A A9l el

O F BISE A&l Wlem RSt

A}3] 7 A Sh(social identification)2tE 7] E &
Tajfel(1978)0] “Aple] ofw ARslA Feke] o
Holeke #1413} 2213t w4 (membership)©l
FolE e 7R AAA oueRY TE =
7HQle] AN €] g el 2 A
A7h A

Haslam(2004)& %2 AH|A e o2 7}
A o] fiissue) S-S A3 A A A (social  identity)
I AR A ske] Jid o' AR et ALS
AL 22 AHAA F7](motivation), &
2l (commitment), 2] B A (leadership), +3)
(performance) ¥ TAE o] U&= Q3 s do]
e A FEeT 5, AR A s wet
A3 Hekel §71, A FEol EoAA
Hiu oz 2 SRV SeRAES 9
ey

Park(2008) AR GASIE Q1S HEAS

Lozt

- 548 -



kg st 70914 A Spersonal  identification) 2} A71ekE d=FA TS vt E AE on|sie=
z22o] FLAstE e s wtdste ARl RH, A9 A 2™ o WA
A BHsocial identification) 18] FZA o] = =717} $dEo] AdduAt sl AAE A
Altele Ag ARste HAE A @l AE APste e =o] FitEn
identification) 2 Y& 4 011’/}3 Al ekt th. wela B dFox ZHIPYE THAF
B dFdMe o 5 AEFASE 484 wkler ASPAS ASAY Heler 77
Ql Wijleo g H]/‘Bﬂﬂxﬂﬁ} 4849 ¥l Sth E 32 B AFoA ALgd A3H/%
o2 /A Ae2 Wl gEAYAsAe MdE
2]k Aol
HME
A X =F(emotional labor)o| = B L w9
Hochschild(1983)7} A&7 £=48 sdo|th
BAEEE FHoE #F Jtsd 9= 24 A7 oK
I A 28 wE7] 93 e dAee
I el Witk S ABAL AASAL 223 A2Ale] @
THLE] M= Fdte W P T AL Al 9IS el A 2 F
25 ZHPYurface acting)Q} AP deep TV BEANA ZAF HERE do] FY
wing7h Stk BRABIE ERNE 2awh & ggow RS ANNAT AEAL %
AARE LA AT Aol ks A 400-E st 36655 FAS AL, T8 H
A% RS AE HOtk AFRAE A WA BUUPI £ 48 01F A
wEAZL 270] Ao AAE AAZ 1 AD H 058 B ALeska
e P B
g}, 2 B A¥ER FAol 1807, Ao
Fage s A 2dd tig WAA F71 180elglon o]59 H A 34234
sk Zagle] A HE 7] fallM sp=s7oeH, dA AT VE Hd ZF
E 3. = AT0IM ALSE HEXM/FXEH ol U mHA2|/AEH2| Hol
g4 Wl FA&A Wl FAE Wl AEA e W
BRAYE T8 34784
Seier we SESE) Eae BERIE:
S71AA BAS BIS
A g AFS] A HEALE| A
AR =T A I R ] N Zxd
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F71AA

B Ao Carver® White(1994)7} 72
3 BAS @ BISZ] X (behavioral activation system
K] 3t
Agsen ol

and behavioral inhibition system scale)&
uked 442005)0] TSt

2 =
AT

AEe PERYSAA 132, BEAAAA
g sl ek

=&l el A% AelA ThRle] dFE
o AEAD E& A F, 44

lo 2 N
AC)
s
N,

2}
=&l thell Likert 78 H:= gollA &%
Fes st
WA AR A4(Cronbach's @)= BAS(el: ‘¢
ohe s dods W SEH gl ¥R
o, st 4R A9HT 9 W
FHE AHAE A SHE 85, B!
WA X L& do] dojd A & Azto]
= 5 A dv, AFE AxE7E
ARE D T1E YETh

A1) 7 A 5}
= AFNME Pak008)9] AlSGA|EE
& Agadn o Ax e 554
Hkdst= Q17 A §Hpersonal identification) &} Z
Qo] QAT AR SPE A7
A| (social identification) ZE]_L Z2 =Y
AlstE e A& A¥-she HIAKSA Al SKasocial
identification) & FAE o] Y1, E AFA =
A S S SETE

IHOH Likert 77(4 xh: A}
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A}ayq g gy 5=
i o 249 249
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2 AFdA A}83t H T Dienfendorff,

Croylea 3 Gosserandb(2005)2] A-Fol|A HA =
$2 2957 99 AEE HEE fET9
(007)°] WG HEE ARGl o]
AR A2 FF(expression of naturally
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Normative versus Multiple Achievement Goal Orientations in

Organizational Setting

Ki Yeon Kim Young Seok Park

The Catholic University of Korea

A number of theorists argued for a normative goal perspective focusing on the adaptive consequences of
mastery goals orientations and the maladaptive consequences of performance goals orientations. Others
endorsed a multiple goal perspective in which both mastery and performance goals orientations can be
beneficial. The purpose of the present investigation was to review why this debate has emerged and to
verify a boundary condition of the two perspectives. We set up hypothesis that adaptive variables or
variables related to surface process will be explained by multiple goals perspective, whereas maladaptive
variables or variables related to deep process will be explained by normative goal perspective. Three
hundreds and sixty employees provided ratings of achievement goal orientations, competitive behavior,
learning strategy, motivational system, social identification, emotional labor. The hypotheses were accepted

from the results of additive goal and interactive goal pattern. We discussed the academic and practical

contributions of this research.

Key words : achievement goal orientations, normative goal perspective, multiple goal perspective
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