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stEA2|stslAl: st

ol A s 2SR e A9

wlel A, #R9 % B, 9B,
e, mjzrtold] =3d A B
ek o oA Vg3t s e
SRR T LEE e e

Z 9] w|A)A| Al o] thBronfenbrenner, 1986).
el okEE ESem 16hdE 16474
712t FA 3 Jimerson, Egeland$} Teo(1999)°]]

oJsh, Agarel A4 FF0 En Fut

Aol amgel] el e B M )

oFEe 53t 917] wrelA] B A=S 4

A delt 4Ae AES Betks 4g 9
\=]

4o FeE Sedn e A
A dste 7Pl g A
FAAFAETE E=ohEd, HFE], 2003
Fan & Chen, 2001).

wa opje gmagw el dud
Ag3t AdRd Ed 9Fe waY
(Haynes, Emmons, & Ben-Avis, 1997; Rivkin,
Hanushek, & Kain, 2005). APAFA = HE
Al 7 staggEtae] =elA @7,
WA e SAE o] o] Fe WA AT
tgoz zAHE A4 FE i 5
o) olgolAE B JFAE AED
THHaynes et al., 1997).

o) heul shinel A2iH FEst eael o
HPH mAE G ARE AT dE
S9 thed} 20, 259 43d- 15
33hd Y 112E e R ¥A~ aF 2
EHES 2AA|3F Christenson®}  Anderson(2002)2

e sk A RIS A

5L2=9. ul
S ol

lo

il

10

A a2la shge] el gk mAbe] 7l
7k &
#ddEs walth bt e Aeds A
Ashe Sel pdg ARRAl agla 4
AHE Aefshs FAREAM G5 1
ol B #E =812 7lEeld, a2 <9
A 9=t BTk, k=3, Aok,

s+<=9) | 2005; Goodenow, 1993; Rivkin et al.,

8} -f-5/d(academic  competence)Z}

> ol

=

A

o) St $UAL AREA Helal]
U oHgE 94e FAGEs 589
u shyel Aod B} B
FHAE AFsEn =gahs wAl7l A
244 SelgE, 439 o), 484E o
AFA 05 A Z] THAssor, Kaplan, & Roth,
2002).

B8 A4 FBANT A S8
o) Bgel B gAY A
% ARAoln 2
Kohavi, 2003; Kuperminc, Leadbeater, Emmons, &
Blatt, 1997; Loukas & Robinson, 2004; Urdan &
Midgley, 2003). wetr] A2k FHEE 5 o
Quiglon AR} AZtE 4987 57

=5
v
o)
jubad
=2
- 2|
e e

= Aol AFete A7t FHE ol FULh
o2 S Eshel?} Kohavi2003)= %E38hm

o
63hd SgEl LUFAR Sl theE WAt

y
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= il
& AYAAE F K AT BE Wl A g adaE W g4 £99¢ A

2 =l AZE o] WABARS B A & S4B WMol FeHA) SR &
218 ael Hel A7lzAets Aekel AbS,  o@ AR 4BE o Rtk Teu AadT
Sd AZlasd WA B9 SN oldE stmad wel zAzo] sk
$4 ] g e mage Yot}

] A

% e A7EAT} dE £, Wang, Haertel 7}
ASsATE A w7 WQlell, 91, SES)  Walberg(1993)= YA ] ¥ (distal variables: o,
7 A Faglel, 2EH 2 AR gwAA, Qe wi)Eoe e Wl
A, G A|EFhe BAT FAAE A (proximal variables: o], g4Je] Al 54, <l
d 259, £987, P30l g A
A A S AH, 3 FAAE A Wl
3t Hohe A A Wl B71, A, A
R 34, dE, AA, vgdA)e] g4 o

a3 9 4349 99 vdta 2499

o & P -
to ot of m

A, &A%, Bk WAjsk EA
13

o

S
o

=<k AEA el freldt e

¢

T3t Loukas®} Robinson(2004)& %58+ 6 t}. olg et FAo] TS, dF AFAE
shd ~=8ty 18hd Al7]d FHI PES  (AldA<, 2008; Carr, Borkowski, & Maxwell,
2 EA5kA] AT -2 =Ato] A& st 1991; Fredericks, Blumenfeld, & Paris, 2004)2 <
NEe guFEE 2PHos AdUe A 480l AR WAL 9L B4
¢ wHARs. TAACE, oF Sold Eeol AR Wslo] b AEA S WelE sk
T eREE =, Ao v Azegion, L=, Greenwood(1996)E WA FpAlLt
w97l o BEEl wT A e Aol A 9FE FE AW &
PEBAE HEHAY FRRAL AL o3BG YD wIEG wAde A3 o
RBES T oA == 2t 253 A 4487 AN gAY FaHAd s S v
A A 278t AWRle Rz 7Pge el Awrt o =

olxd wAFE FAAY Ho] e = AL st a2y gy dgd
SAHAY HA - FEEAG Fold WAE  FE FAEAE WA A wiQl Zhzto] g
oFthe Ae FUHATE BAAME AAE  AFHd mAe dFHE dEE Polth @
Ak F=d] 520059 ATl 2FIAH 2] FHEEC] FAFZAAY o] s
ALY YA AAA e P B o' BAE o] Fo] FFHOR FYPAF
S JsiAnt IS A, FEA & o] JIFE nA=AE HFE Zavk dot
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(Anderman, Machr, & Midgley, 1999). HAIA FEx2 AAPsle] 7lExE 897

o] AFoMEe WS FJAH 7+ 2L 9Tk DiPernad} Elliote(2000)= 917]/2
HAE Aysts w/iHAE DiPerna(2006;, o}, 8|4 7]&, H|IH Alae] 3714 71E
DiPerna & Elliott, 2000, 2002; DiPerna, Volpe, & T2 A|U3tH ) o] Ao 17|/l E
Elliotr, 20029 i <ol ZAst]  ¢riel 2= FESIT £ e o
AAsGth o589 AFe Adud = 5 wIEId Azt AU FAACA] R ]
A S AT MdE Adeta 2 A3 BF A, 7K S BA 234, &4
£ Brtetrl flstel SAdRed H A= g el At ' B R il WA A
(Academic Competence Evaluation Scales, ACES; 18 FEH EAS JRHARE FsHAe] &
DiPerna & Elliotr, 20005 7H&3Hd| A A]2}s] skl & U AR FHEA 27| s(el,

j=}
ARG Wobs e 2], ule W

ol
Ak o159 AdHy Rl ddfe
8 RN TR AIAE Rt

4 7ol o] BgH JBL ol 2
(e}

23 P53 U= 223 dles Edet 7], v dEs], RS WES 43 dle
T A Jider rdn ARlRed Ale 3R] 9 Svle H@?_Eli
FAE PARE Ol MASS FASUA  AUARG G e AEe 9
(academic enablers)9} 8+ 7] &(academic skill)E 7], 227, FEA 7|E, FHRAHV|EER FA
TEHh Aot

GABAAE ol WAFYS Bl A% wASYS Ba) AQ2AAT 2%
S Qg 4 i e Bugt gEew PH ARS SKPIES EEHoR 2EY + 9
Hed, gada AH 7tEAE BAA F Al Ha, olE4 widFsdel s 34
234 dHEAe &=t gy s a7 A STHDiPerna & Elliote, 2000). ©]#]
Faol @ HE AAEI), 490 Bls @ olzndel da AYA A%l o 23
LB, BHE AT A0 2049 el #9870 dASAAe DYae
= delske W dis] dEAer wett.  grled aeA AMe R st oA
DiPerna®} Elliote(2000)= SHE5ZAE did@d 9] 3ol 92 nAe o i

A, &71, FF71E, FEFdE FAst © ¢ T gtk
o] AFdM e FHste MHER opet A 718 ol BRE S APAHoR HIstuA
74 33h AL, Aale) w@e Adsin Be] A= @Y AFAE(, A<, 2008; DiPerna
e deske AR R ¥
2

3= 7] et al., 2002; Elliot, McGregor, & Gable, 1999;
%5 A sk Ul}ﬂ—/ﬂ st Z=212 AWM Greenwood, Horton, & Utley, 2002; Linnenbrink
A BV, WA, FAFAdE, AV|#E] & Pintich, 2002% 3 E7IAFe} 8974
= HEAT o] WIS 7hed dFwhe st 8¢

3, ddrlse du AdEde duck ARGl wAE E4dtel a3t =3 7
U Fed 7|2H QAVES 2RHET RIS A &2 A A7 H¥
(DiPerna, 2006). SAES FHA wAE  =0E ASPAY, A9 SiAARES 4
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1989; Wentzel & Watkins, 2002). Z%8tw 63t
W3 Fehm 1okl sbel AAER Bgol
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st=ale(stslAl: Bt

Al o Az BAl 2 =3 W thGettinger
& Siebert, 2002).

Fehm et o) Fel sHlell that A
AEA $7h delAn BeH 5717} o}
A Aleld 24 go] ABEol A=)
Soliths A3l ofe] AT, Hold,
2008; % &3], 2003; Anderman et al, 1999;
Assor et al, 2002; Eccles et al., 1993; Lepper,
Corpus, & Iyengar, 2005)ol4 LA A B
w9tk olelet Wsh= 25wt dAs o

gk %

A
a3} 2%
ol 249 FEuT WA HFEL Wgow
Fo] AR Sl theF wAte] 5A
o] Zteke wRlo] wAle} eh gkel 21
& J3Ago] gadtn, $9E e 97
@ Bkl g sl e Fo|E A

2 v)wel 7AAo] AsHTHEles et al, 1993;
Fenzel, 2000; Roeser & Eccles, 1998). 1|4 gt
HE71E EFAY AAAA AAAE =
ste RS Mt =S Y
A7lEE Al&rb o] FolA7] e SFl ThKeith,
1988).
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7go] sdAdH o FHA S vAH
S 7hsst ste B=el 3 e
A71ES 2
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oo I ol
2o x@ m b oF O rE > o

oy o o

o
= BQlEAA F2o] ¥ Aol
A7 2. AGPEANA FEo] BLSE
ge7le S0l B2 Aot
A7 3. BNE 70 B4E B
947 Fxel ¥ Aotk

AT 5. AYEAAS g9 A) WA
oA B4 NEIATE frol @ Aok

2
THE Y] g dethe APATHd,
Christenson & Anderson, 2002; Wentzel &
Watkins, 2000¢] 23}, 7] tjelaA e o
s 584 B8-S 2N FIor
w59 o] sleje Rolehs DiPemna
(2006; DiPerna & Elliott, 2002)2] o] &R &0l &
Addsleh. ARgeld fela ge Az
g AAst] FPRYS A6,
Aol iAol A4 9L MAE 2
#h2 AAS AL Aga,
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7 ¥ 7}2 =(Motivating Instructional Contexts
Inventory, MICDE AA|SIS ) o] =& S
Gebsh sl O Al Al
GBS AFHE oMo} T AR

Ho} BgE A9e A7 Aot MaE o

»

WA} oA AN G ngE 9, 8
AAE, F7PEe B3 2 24702 AR

0,

b Fd Bte =HAQl 4% (Challenge)’,

7y Z(Real  Life
o thgr #az} Fule] A=
9 AeAst A4&4 A9

Aol 23 0|22

Significance)’, ‘G~

(Curiosity)’, ¢ HX

of LA} (Autonomy)’, ‘ﬁeyﬂli‘ﬂr A e 9F
(Recognition)’, +<]3F 3| =wl8- A Fsh= H7)
GHAN 24T Fokm 13hd o) g (Evaluaionye] Of SAHER TR SH
N = 36%E WdeR APy ARzt AT HFadA 13 $9E 2 o 2
Axagtt EFRSdde = 5), 2¥e = T BT 2k A3 FdS EUR 1o
), Z=7HE 2 7T AR ek = 2, = AthlA (A9 EFE aErhd| o2 5
234 g5t = 5% AN 9599 g7 A A=A B
A BAYoR 9t o] 1%y Ut Lam¥} Jimerson(2008)°] X113t ] =9

AL 1599 (54%), B 136T46%)°] Tk WA dXZ= Al Cronbach’s alpha= .930]|%]
o B ATl A= WA A= A
E St S+ Challenge .69, Real Life Significance .75,
Curiosity .74, Autonomy .71, Recognition .77,

ol g Evaluation .69931, AA] HEoA= 944t

= :
B ATl 142 FE WG AL A0l AIRHEE WHAE
9} oJolol] TET o]F o] AL} ol= DiPerna®} Elliote(2000)2] 54 71
o o S(Academic Competence Evaluation Scales, ACES)

501,9/] ?‘ﬂ-/\gij_éﬂ ] ‘_A?ﬂ-ﬁ 66‘1—1/:] v,___Azﬂ-ﬁ 351—

oJn) 9} %‘Ma Wzlo]—ﬂ 619101 3y 23 & Y g4A A Tldste Tls, H
of Agetes sttt = #eE Wkl &% hE FAdh

o] E3gte o] E7] XK Academic Enablers) 2
437 F/HE = 9} gt 7)< (Academic Skills) F =B FE
sol A7E +48AL Bl 9 ok FAEAA Aok L%ﬁlamerpersonal

3o, Lam, Pak¥} Ma(2007)7} A 2Het 4 Skills)’, ‘% 7] (Motivation)’, ‘& 7] % (Study
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Skills)’, 4% &Fed 3 F(Engagement)’?] 47] 3}
7_‘41\:_7]‘ 51@7]§ ih:oﬂl— co17]/01017]§
(Reading/Language Arts)’, ‘G=8}7]<4(Math)’, “H| %
2} A}l 7)€x(Critical Thinking)’®] 37] a2 =
7b 2EEY. 9t 74 £80] yUsile=
715, =Y 5 gtadA dept A4
&SRS 1 E)olA s(Ae Fehell o2
< 53 AHRolA BEI o] AFelrE o
028 Hrkd ERoz did#A 107
# 71 o B o $H ARE,
Nes Pt Bhoz 3|4 7] 2
et 5 A5E E4319
DiPerna®} Elliote(2000)7} Z538tw 68hd ~
2838 Ao E ACES SHIH 13
anglel e shelded wA o
Ase WA 87, F71 88, F37]
.830| 11, 4—Z,—~5 71}74 AAAAA} A e
leA 81, 71 84, FA7|E 7701
= A7 295‘34011*1 AET WA dAE

o_?t_‘, 1% #d EQ. r
£ 2 o
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E¥s Tole ), ‘A2 &EAY g
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A A& 92, FAFA 81, 27| 77, A
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The Relations of Middle School Students’ Perceived Instructional
Context, Academic Enablers, Academic Skills,

. . *
and Academic Achievement

Hyeonsook Shin

Chonnam National University Department of Education

This study was conducted to examine the relations of middle school students’ perceived instructional context,
academic competence and academic achievement (i.e., mid-term and final exam scores in Korean, English, Math,
Social Studies, and Science). Academic competence was construed as a multidimensional construct consisting of
academic enablers (i.e., motivation, interpersonal relations, engagement, self-management) and academic skills (i.e.,
reading, writing, math, information processing). Paper-pencil questionnaires were administered to 295 seventh
graders. The results of the structural equation modeling are summarized as follows. First, in the theoretical model

Finstructional context — academic

with all the paths depicting the influences of each latent variable on the next,
skills | and Tacademic enablers — academic achievement ; paths were not significant. Second, the modified model
with the two non-significant paths deleted fit the data better than the competitive model with the Tinstructional
context — academic achievement | path deleted besides the two paths. Third, in the modified model, both the
mediating effect of academic enablers in the relation between instructional context and academic skills and that of
academic skills in the relation between academic enablers and academic achievement were significant. Fourth, the
direct effect of instructional context on academic achievement was negative; however, as academic enablers and
academic skills were assumed as mediators, such negative effect was suppressed. These results imply that the
positive influences of desirable instructional context upon students’ academic achievement cannot be guaranteed
without the mediation of academic enablers and academic skills. Therefore, efforts to enhance students’
motivational, attitudinal and behavioral characteristics and use of academic skills are essential if teachers and other

school personnel intend to increase students’ academic achievement by altering instructional contexts.

Key words . instructional context, academic competence, academic enabler, academic skill, academic achievement
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