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Schrager, Bodmann, & Harackiewicz, 2010).
Ames®t Archer(1988)= ‘ol #AE FP3fof
sheafe] e ol 42 F A x4 4
FHEEQ %%%E(mastery goal)ﬂ' TP
(petformance goal)E Attt sEERE
SeAl Ale] S2e waATlE 2ol
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(Elliot, 1999; Elliot & Church, 1997).
HAZEA Y AAAA BAe) o
A750l 3, +AANL L A4
o $AE JFE WAL WAEFD, 2012
Hulleman et al., 2010), FAHTEE S} &2
auxe 4R239 Aol 34 32 3)
ARF Pl 71ofdhe Ao Ha
3 Ath$FA, 2012; Senko, Hulleman, &
Harackiewicz, 2011). AEA o2 A EFE X g
gol gk A5 dFE A9 APAA
5 T AAAHY S| FERSIAARE
BF%, ©]&F, 2015; Church, Ellior, & Gable,
2001), H2ole SGEd@eld sl 4
dohe GAA SRl @ #ilol St
EIAPASS
gesgan aEel Ade: ANE
32 %) A (achievement emotion)BF1. 3}H, <
SEol} Assl Ay AT AAE )@
ThPekrun, 2006). -8+F FolA Fat
& AY 7K BAE AfsH Ak 4
AlZbolur 1S & o) W&ol AFAY &
mEA Aret EARE =2 5 A, 1
dz W olaizt oy ASuUAY St
g g Utk olAdH SgidRels sk
g e oAt Abae FEel 9
= A HEE sgAHdA date] A

Ag ;s e o Ue gudng 9
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8 ZAolgta & 4 itk
a2t AAAFE @ T MY 2 @
dA 7eE FE YEve AHe Ut
Ak G Al g EA-7H] ©] E(control-
value theory)< 3 Sho| Al AA7dE e AairHcl
I AIQS ot THA &5 AT
skal gtk BAl-7Fx] o] E(Pekrun, 2006)° <
].L’ Z_T_]—_}E':]]_Q] A‘]%EEZ]‘Eﬂ:/H_O. /H%}Jﬁg;oﬂ
H Adehe AA8Ad F28 9L
& A9RGIH, U A ZEATLE
zrorel] weh A= dEkR] thPekrun,
Elliot, & Maier, 2009). SE5EE
T+ S8 FAl ARl wHS AFe}
St el A Frlet AR Bol 7
H, olgE Al A o] &
7132 Aol A3 e € AE
(Daniels, Stupnisky, Pekrun, Haynes, & Perry,
2009; Pekrun, Elliot, & Maier, 2006). <38
e A% 89, AR, FU9 ge 3
AME AdE ¥t ol gk Zusho, Pintrich, &
Cortina, 2005) EFQIz}e] wlael] Rligtelnz &
= Fobd A} FHEME BT
2l AHEESD g 4 UTHDaniels et
al, 2009). TS IAERE 7F Ak A
ol e FHEoR S =W S
?'53 I AAE e AFEe st
| ETHPutwain & Symers, 2012). <5743 &=
soleoize B o8 ¥
Ag A% 42ERE 2783 34 B

=

o ;(] A S 3Q90]0

3 SN 7ie] PN Bl W] Aked A0 TE 0

¥, AFEE AA Bo] g Aow
ekstth, o)A@ JAYAS 4HZEAPY
e Az Wh BAE 91, AES
Ae] Agehs 4w} A= the
ANE AQBHE BN AHBEAFY
HAAR AL olgal] SdaE 44

BAel e oldale el w$ Fadit
(Pekrun et al., 2006, 2009).

A9 2949 Sedie
2 Q) olne asrlel A
] (academic engagement)ﬂ —‘?—'-04
FI g
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&% 9 SwAg, Qe g
o2 &l #ilo] F7kekal ATHPatrick, Ryan,
& Kaplan, 2007; Skinner, Furrer, Marchand, &
Kindermann, 2008). Q3o+ A7) 8 570]
4 RHE AT 2e e B10E &
Aol gakS O M (Mouratidis, Vansteenkiste,
Sideridis, & Lens, 2011; Skinner et al., 2008),
A BAREE SR 9
nz]E  291o]thGonida, Voulala, &
Kiosseoglou, 2009; Liem, Lau, & Nie, 2008). =
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2012). &, FEFAd APt 82 F F
719 AME FEFAE At 2T
Mol eQlolgtn & 4 )+=u(Zimmerman &
Schunk, 2006), SFALe] FHFAE o] Ho
7] Aslxe AAESIEAFEH AHAFATE
8% 90U E & F Utk

T B, 7iQle] FFete AFHFE
upel AF3EeA Adshe AHAYA &
g, olgjdt A= FHFEAN I

agd ol g =3l A4 E
HAztolel dAE BE FASAA TLaH
vebd7b gl A wdfd, «ddd
WAEFTEY WA AREAAA] 3 2
< 234 54 wet dFER 4%
A, g PR A gt e e

T W

A W74 (differential susceptibility) ©
o o3t A gkl IS PFo
Wdel] nXE Jede ZE A B2
A ethBelsky, 1997). PFHIAIE 7]<1€]
dol PFolu o mA= JFe A
E4d we} ZERIthCicchetti &  Rogosch,
1996). wetx] 7iQle] FFshe A =5EAEF
Jol AHAZAM 2 gFAT P FE
MQle]l Agk AA SAo] wet dapd
U FAoZ oA F gk o7]|A A
e

A

=
ol
o

2

A(autonomy support) = FHAQ A
eeta, gdEake] B o

gAje] gFol whgHoln =X
A9l HEE Hole AL 21 tHGrolnick,
Deci, & Ryan, 1997). SAES &S A

St wAE SIS ME 7 sense of choice)

o
AL F

B} ANFEAS Ads Hewd Ag
3 Bl 8% TS 3 (Soenens &
Vansteenkiste, 2005), SFEAFS U WAz o
2 B7I7IH frstts 5o FThSkinner et

al, 2008). 53] XTIAEL HHwAIS} &
] )=

=
7t ok} SyEe SeErls 4ARA
Hodol A4 e 9% A7 2 A

o] Ao w FAE AT ¢ em
#8l=kBlack & Deci, 2000). WA} A&
= AR =22 o s BA 9
TS A A48k Al el A
FE A3l HH(Grolnick et al., 1997),
ol wet PFA B QAAA Folr} EopA]
Al %qgang, Reeve, & Deci, 2010; Reeve,
2009). ek Ao &S AANF=
WAL FYE RS STHIAA
<A AL AR Feta sEA
o AgAel g &7 FIARLEAN A
HeEl tg 7S = S

add ol eA dF 1) o
B ARl tig 277 dAE o dojyt
n, 28] 22 FHAME BALS B3
44 A34E 29T = UTHMouratidis et
al, 2011; Skinner et al, 2008). &, WAM} =}
& ARGt AFERA I 22

Aol 5714 B4o we thed Hed
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T USS AALIT d A Benita, Roth$}

Deci(2014)9] el oty s9ERE 7k
ggzEe] Aey vl =u ¢ 21
e o gked, olye Age AE4 o
b Hdely T el v A& #A
AdolA o Flatt & $25%27F 3%
2 g5PdFS d33e FJxe FE] A
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Ao oef dedS HolFE Aolth H]%
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7 2. ANOPHRY

& ANl T Ag
ane AEsa dk

o] =
gtof] A7|Hu2] dFEoz oot E4
At S AQsta F 3069 AR} H
TEA | AME AT sehde] 96T (31.4%), 6
hdol 20178(68.6%)°1™, ©] 5 FEAYS 174
(56.9%), “18HH-& 13278(43.1%)°1 Atk

od, o

B[

Yz

R Ry

Elliot®F Church(1997)9] B =% HEE ¥
Qbete] AREIGTE o] AEE BRI
‘U 595 5l 7bestd g2 A 3N
st Ah), FIFIEECE: T SHE
Ht} ZEE ¢ e e A FLs3)
oy, FHIEE. UE ©A gadA

EHDOMTH ¢ ol 5)74%1 Likerc?] 5
g HEE 4% Aok 4 HAxE Uy

“‘741 7Ur 70“}‘4 Fedxn A g
g gu, A4, 44 %Sli sttt
Elliot &} Church(1997)4 AFoM EEERE

PAZEE  FeP3| 5 BE o Al E(Cronbach
0E 27t 89, 91, 772 VERton B A

439
zsb\g& /1414751 /\1
Pekrun, Stupnisky, Reiss, & Murayama, 20125
wokalo] AL&3IGITE AEQESE F°4, gy

4 T=(AEQ-ES; Lichtenfeld,

D A g A Aol wrle EAF 9%
g B4 28d, AFE 1vdez F 28

Bgolth. 7t Bge A8 ohirkelAl
S 2B GHA] Likert?d] s HAEE
AT B A oA Al E(Cronbach @)
T 2% 73, B 86, AT 197 U
S B9EY ad¥aY 18 2w B
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247y 933 89= UEhmomn, & dtelA
882 UEliTH
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fe e

wAre Z-e7g AA

A A4 A A= Williams, Grow,
Freedman, Ryan®} Deci(1996)7} 713t 5%
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Jang, Reeve, Ryan¥} Kim(2009)°] d=ol= W
e A ARSI o] AkEe wAPE 9
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Agsta, oz Jo 1t AZA S 57t A SEAQ ZA7F e AeE ErkKline,
NS 71 RS AZsle] 2 ARA 2010). & AFoA e Auig W=
A zte] zpol7b EAlsteAlE ASsHAt 077914 602, HEe] Aozt Mel= 1039
Az Ao = SPSS 18.0 Z AMOS 18.0°] A 153622 el 289 Aqale] grd
b=y Aoz dsch
WA AAAA AEE suE e W
I 2 ABRAAE A EITE JFHER} A
2 3 AR HABABAE AW EH, wA AEA
A7 ARG s BF SEERTE 5
WA XEMXX| & - of T T|=sSAHI2t FE2 2780 Eiles=.619, 555, p<.001), A
e o] Ykokthps=-425, -398, p<.001). T
@ B FPFIER =555 AR
2 AT AMEE BE HJEY VEF Tk ol Bhus=412, 434, p<.001) BT =
Aot AaEA Aves %13 2o WA = & HHH(s=.168, .193, p<.05), AFTFL gk
AW 2xel A WES A AR Ths=-167, -303, p<.05). WA} AEYAA 4
A=s gvngth st Az Augt 2 P9l A% FRNNBEI} 2S5F B
717 dEE 3, AEE 8 e 102 233t Ho=.661, p<.001)F} A|F3Hr=.288, p<.001)°]
E 1. WA IEMXX] 2 - of T ool 2F ABbAlet T 1= AR
g FIHT FYII A BT ARE A wAREA
=, - 526%* -.092 GLOEE  _D34%k _4DSwEx GGOREE 2955
FEHDT 683w - SO0%HE 4]k 168%* -167* 370 238
337 .149 458wk - -.158 GG1#%  Dggkk -.141 008
A% S555%EE 434w -035 - S 28Q%E L S3pE (G3k 241%%
gt 036 193% 366 -.180% - SSSHIE 34k -.048
A 78 - 398#HE 303w 038 571 354k - -.625%E 251
T3 G30FEE 440w 040 656 -.093 -552 - 4135
WARREA 121 184 137 200 .001 -132 23] -
Hat 3.655 3.341 2.897 3.169 2.504 2.583 3.505 3.689
EFHA 690 702 778 724 728 906 765 775
g = -150 -077 284 133 155 602 -133 -334
A -313 -.199 -103 1.116 -306 1.536 541 608

F WA e wA ARAA G He=148),

<05, *p<.01, **%< 001
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3 SN 7ie] PN Bl W] Aked A0 TE 0

zto] 71 A thz=2.375, p<.05). A3 I ExL
o} E-oke] FAA AR TH=.661, p<.001)Z

Al =3k o to=1366, p<.001), A aH =366, p<.001) Frell frejn|gt Apo]7t
vk A7 il AU THz=3.556, p<.001). 3|7 FF 9} A
JFA e FARAY HAAE A EH, T3] BACNA G- THe=.288, p<.001)F}
WAL AHEAAA] ARG ST BF S S =038, p>.05) Ztol fFojmlgh Ao
o] EIs=.632, 656, p<.001) A|Fgro] ot 7F DA THz=2.236, p<.05). Pk EtOo 7 B-ot
ST H0s=-625, -552, p<.001) FHFAT} & gt AR AN A Te=-348,
< Ao w Uesth ¢ B9 3t <00 S Ee=-093, p>.05 ol
o] WA= WA AEAAA AR A RE f n) gk Zpo]7b AU THz=2.336, p<.05). ©]/del
on| g Aoz YeElgTh=-348, p<.001). A A AHE W\SE Qo g2 HFE 719
A=ES FHFAY BAE AYEY, n BHRBACAE HE F Aol7t gle AL
Ab AR A ARG s ® BE &Y 2 UEhs
5 H(5=.660, .630, p<.001) B FYPFTER A So] 2)zkek wALe] AEA A9 A
(5=370, 442, p<.001)7} ESFE FYH Lo wat AHEE, GHBA, B T
7b & v, SRS ERE A o o] ThEA] dotry] S8l SHEE ~
ojmgt #AVL Sle AR ey AZS AAEITE & 20 A|AEE wle}l 2
o2 |t AAaArE 5 He 14 o, WAL AHEAAIA Hrel uheh sEREe}
frejulgh zfol7h QhEA] Gotir] fla) A FYHTEE, S AT, FAFA
AG2] AolE Fishers zAT= W3S A frewlgk zkel7h IStk mAPE A
SGEF} Bt #Ale AR Te=-234, AR ET L A4ste 457t =2 dE
p<0DZ 3 The=.036, p>.05) Zrell Fejn]gk o] 1A & TS Mg sEHRE Y
E 2. WAL A2MXIX| A - ot Tohd MFSE, d38M, Y sE0{el Rlo]
WAL AAEAAA] RS WA AAEAAA] ST
Mean SD Mean SD t(304)
SEER 3.867 653 3.456 665 5 454
FYHTERE 3.453 733 3.236 657 2.723%*
T3 58 2.904 871 2.889 683 169
7% 3.402 734 2.949 644 5. 74955
Botst 2453 825 2,552 622 -1.178
253 2357 923 2.795 839 4 3435
Tz 3.793 731 3.235 695 6,847

<05, #5p< 01, **xH< 001
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0 feng ez yehtou, e A
T AFE CF=.942, TLI=.916, RMSEA=

06092 BF F

o Do %
i
)
=<

%

2220
TTC=

HThH E

15l =3keH, EA% oA 953p<.00ne] HHE HA, RE 3

e Wkon, FYFE Bl WSS Y AAWHQS AdeA st
Uebsith, 3] 8E g 2ot I e Ao Vet

= AU
ATZHol HE

B dAgolA AAe vy B

TP E3HE 749 A AR e AFE B R HuE 9

SR AR=E AT a X7 Aol ASE Stk REuiEE e

=323.278, df=132, p<.001Z F7| A AE TLI=918, CFI=.943, RMSEA=

0682 JEIa, SR A= A
$E TLI=913, CFI=.939, RMSEA=.070°.2
et =3k zle] A= A FEus)
BEYP=317.217, 4=131, p<.001)°] LA

B 3. WA e XA Mol E 2 FHEX| (22 Ao SYM Mts TIet 2F)
A WAF AEAAA] WAL A&/ A A Az
Lk SHw E 3}A| o
AR e EEst HEEs Best HEEs 28 (A4F)D)
=g - EA% 1367 .688%#% 1527 689w 1.220 (AR 644
=g — B9 -303 -139 -573 -208 016 008 1.887
s - AF% 11382 -582%%k -1410  -530% S1367  -S541we 007
FPHAE - AR 327 256+ 319 278 300 244 005
FPHT - Bog -075 -.054 -078 -.054 -.035 -.028 017
FIHE - AFT -.002 -.001 .005 004 .004 002 .000
FY33 > EAE -405 -301%= -290 -250 -493 - 344 645
F33)7 - B 908 6175 1.004  .695%wx 612 A18%* 1.596
TPy - AFE 330 205% 340 245 244 129 085
EA% - Fd 581 3897 091 063 848 S92EE 4.20F%E
gt i 026 019 035 030 173 124 453
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Structural Relationship among Achievement Goals,
Achievement Emotion, and Academic Engagement:

Differences in Teachers' Autonomy Supports

Jeonggeun Kim Eunju Lee

Kyungpook National University

The purpose of this study was to investigate structural relationships of achievement goal orientation,
achievement emotions, and academic engagement, especially focusing on the moderating effect of teachers'
autonomy support in these relationships. With 306 elementary school students as subjects, this study
found that the students who perceived teachers as highly autonomy supportive showed the higher mastery
goal, performance-approach goal, and academic engagement, as well as higher enjoyment and lower
boredom compared to the students who perceived their teachers as rarely autonomy supportive. In the
high teachers' autonomy support group, mastery goal predicted high academic engagement through the
higher enjoyment. In the low teachers' autonomy support group, mastery goal predicted high academic
engagement through the higher enjoyment as well as lowered boredom. This group also showed that
performance-avoidance goal predicted low engagement through the lowered enjoyment. The significant
group differences in structural relationship were found in the effect of enjoyment on academic engagement,
which was significant only in the low teachers' autonomy support group. Nevertheless students who
perceived their teachers as rarely autonomy supportive were less likely to experience enjoyment, high
enjoyment could compensate the negative effect of low autonomy support of teachers. This study showed
that the students’ perception of their teachers' autonomy support could differentiate the effect of students'

achievement goals on achievement emotion and academic engagement.

Key words : achievement goal, achievement emotion, academic engagement, teachers' autonomry support, mudlti-group

analysis
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