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A A o] TP T2 Aoy, o
R SAEL 2 F 1E AAH 29 V3
¢ golghs BFo] dFdlok Fiklee &
Sohn, 2017; Yang, 2017). £3] $-gluele} 2o

sigle FAsT Fo 4HE A o] o

o] ZtkShin et al, 2011; Yang, 2017). L&t}
U Ao w2y dA) FAIEL 8 9
oA B2 AHS 71 e A= YE
wrh A& S0 deHEH olAWo18)0] T
FALAGAATLY S o - HaEHE
tol8E A3 23, U Ao Fo4 &
o] e HAHoRE Fotuw 13hdRE 1
Frou|EHAl Fadhs AL
2 YeRgth E=3F OECDR0192)2] 20181 =
A 3 HHAE H7NProgramme for International
Student Assessment{PISADO] WEH d=o] F
1FAES V), g, aela A8 e
4= OECD =7t F Bt olFo=E U
WARE AFHES] FolE& HY A #oF BF
oj ¥ HwE uf 3 ASE YERRT
Al A9 hdzt FEolAe Ao o
S FElgol W oo E YEhga, A&
A Wit oldtE UEIRThERAR, TS,
2020; OECD, 2019b). 49| WEEE ol =
Aol HlEl A= e FAAAT, AHT
OECD 3]9¥= 5 B+ o|3tZ FASTHOECD,
2019b). B2 AFAE] =9 A EC] T
Y #H 2EfAE B FFEOE AP
glom o]#st 2E#H A7} 8+ A (academic
burnou) &2 olold & Qlth= A& AHsa
Jorg o]y Azl tsiMe Bk A4
3 Fol7F AQslthETd 9, 2018; Jung et

Sl 3ehd7ER

rd

o

ol

al., 2015).

shlatle stilol AU sklal ol
SRS Adsta, stgol ois 3ol A7
S S, AN G5 EE BAHOE
HlElR = S =3 TkSchaufeli et al, 2002;
Shin et al, 2011). 53] 2] FPLZLE 3
QA AR opiz 327 A
of thet FH %, ol tigh vzt o= o]

i

Of

u: _llm

= oAl
7] fleiA e "REAl a7t Had 840
1:]'(Madigan & Curran, 2021; Tuominen-Soini &
Salmela-Aro, 2014).

Staldls wl-¢ TRk w]lo]
3 4 e, YEkEe
Uzl o7, FH =
o] S vA= ZoE YR thMadigan &
Curran, 2021). HT A7 w=2" A 24l
o] g+l thsl oH Bl=E 7HAAL U=A=
TasAR WA PRl 9F¥E E AR
UEPGthZFd 9], 2018; Kim et al, 2021;
Madigan & Curran, 2021). dE 59 254 &
2018)2] AFolME= AL, HE, mee AA

KX

2 we BUSe HYane W AWse u
W sdele o B4 Ruse Aew U
st

A} oE HEz o

=
Aol A3t o}l Il 2

7F AUAA e Az 87 sk A
ol B &XE AFY AT
AA et A A-ds a8

23 ol Yetk=sd
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o2 Ahlo] o me A
17} itkar AZpsi, Apale] A4
(= R =LA e R [ e ot i |
13chDik & Duffy, 2009). 13§70l
Aa%E 7H A =2 A d
AL gto] ehdol ¢ Be IS
7HAH A &EH 02 A5 A-8-3H K Buskist et al.,
2005; Madero, 2020). 53] 8tnl ZHAol|A WA
9} At FAF A se
Fagon uAests a7 ol
e 18T o WA 7R 4wl e]
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Dalla Rosa 5(2018)2] AFollA SHAEo] HE
o] AmWoAls W, o]Alo] FAENA
3 n3tes AS 18PS o FAYE9

] dAl A=Y 4

e A AR st

=

sofol o 979 2EH} e T
AedgolA LA} 74 Al U b
7k spe) selale] ofu] Qi QP v
S QEx FAHoR AWBo wASo|
Aol A ol whekna, AA @&
WolA ofml FL Holol sl=A] AIT %
A Ao U HetH B AToHE
spao] A7k wAre] mel4lo] ofm 714
= 53 o) sidadlel FLe W 4

A FAF oz ARz it

o
M

i

X2

DikZ Duffy(2009)°ll ©]3}H AT o] 2 o] 7k
el B o e g g 534

(purpose), ZIAFS] A %ﬂ(prosocial motivations),
a8 a 243

Aok A

l"i‘%(transcendent summons)% ?_]

S 53t ABHOE Anolge
gole Fuz s A o Fdiel
o2& 1 Ade] FAEY o o] Fau
A ou 2 AlRtetA] =THDik & Shimiz,
2019; Steger et al., 2010). ¥HFHOZ A2
29 4g nlEtRE A T2 HER o|F
& e, AHYe TH AR A4
o] & T3l ake omE A¥sAY o U
< Ads glo| 7]odstaAt SthDik
& Duffy, 2009). THeF WA} Amo)2]S 71A]
ATt w3 B W) 3 3L ¢ E

gt A4S @7 As) Lk Aol of

pASS

rlo K
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A2

(Duffy et al,
22 F A B (Bhutta et al., 2019),
A GO (Choi et al., 2020), 18] AFU=3
T AAHR BAVE e ASE YERTHHarzer
& Ruch, 2012; Wirzesniewski et al, 1997). 1%
gk oflel, Amelae iRl AEF kdzt
< 9r] A dSdt. FAHSRE Aol
& 4] ofmel AAHRJA FAVE JOHDik e
, 2012), &1 & Ao 718} (Seol et al,
2021, AEA A= AHJ] #A U=
A2 YEPFTKSteger et al., 2010).
WAL AHe] gk AFE s 28y
dt. 7 AEE wAERE 2 gis)
5] A A& ALt A 1 ol HF
7tk 2378, 2344, 2017). wARE o
|[th7bA] AbE] ] o] o]oAEE sl= F
Ags T ERolH, A9 st
ofel A Huk 14 FAHdm IFTFS
= T8 SAZ B roNesE, 4
74743, 2017; Baker et al,, 2008; Madero, 2020;
Skinner & Belmont, 1993) ALY Ao stk
Wilo] & otk AgAFol| m=H, Iyt
o2 Aol 2 WAE TS SHolA
& By PARCE WA
A HAog d
=3 S H(Seco & Lopes, 2013), AF-T<3 4
Al #AZE e AeE YEHThAIAF,
AT, 2014). TlEO] nAbe] AmojAe W

Ry
Ab Qs Qo) ole) 9 de) nEss

B

P o K
it

AH9 BAZL Qe Ae® vEdThER
o], I, 2014).
4 o] EQl Work as Calling Theory(WCT;

Duffy et al, 2018)°] &3l AWe] a3+= o
&3] AWE oshE A dolA a3 &
He H S PFoE HAHse A, F 4
W4 (living a calling)S & W B8 E37F
gty &% AFAEL NSlo] AWE T}
A2 e AT AWUE A Zo] oE A
AYE AEH 0 HSSIt) Duffy (2012
2o AYEEYS] HAE LAEFdo] =
A= A W3 v e, AT
Fol & " 7 MY AV BHoE
g Ao dlel ampdel FEo] W
Zgolle T e #AV FoshA &2 A
o8 Jeigth AWsds AW =24
Helo] obd wiHcIe R A% Duffy &

016)¢]  ATlA=

sel BEE he] B2 B
S2 yeigt # dFelMs mARe] aus
P& Yehlie 71A2A STFAAA 259
(need-supportive teaching)®] S-S R} 3}
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U2 - 9SS 0142 / SH40| RIZHEH TAIS] AT BT
styo| R|zkst mARe| AmelAlnt st &}
eiazl 7he| 2y

2 (burnout)©] & A A A
W A IS d
(inefficacy) 2 o] Fo]Z AlE)2 HHE &3tk
(Maslach et al., 1997; Maslach & Leiter, 2016). T
AHRo2 AW Zﬂ% % AL Al Lo
s A& BAA 92 %%3}1, A ¢
qds 3}—5 Zlol| sl How AztsiH,
TFRsES o7 HigtH=
=gtk (Maslach et al,, 2001). A2 o)
275 =8 "= Y dPEss F
e JNdsshed, TFAZ s o
olgt Shgo] AU el o
@etar, skl tial oAl Azt
ZpAo] st FlsE S HAAoF
AL 9 g kSchaufeli et al.,
Shin et al., 2011).
SRS Y s EA Al
ohgzre o ]zg} H

A (emotional

exhaustion), 24> (cynicism),

EE
34

1%

e
o

¢

tlo Al 2 X (o W

i
ﬁ%
r1r,

2002;

B skl siaA Aol 2
A7 EA G =S S FHE 2
Eo 78z 9o INERT O
9] SPAAS BHUse Ao gl (Bask &
Salmela-Aro, 2013). Lee 5(2020)%] A-T-ollA=
ol tigk Wk} sjazle] 45 dS5s)
C Zes eyt 8 sEe taes
A2y A4S AAIZE Tuominen-Soini 2}
Salmela-Aro(2014)2] Aol A AZH (burned-out)
o7 BEy Ao TEx oo Aurc ¥
@Hos 2Ede Adl U Foig, 1
o9zre o mokAul st e} 227}

TEuT

M > 4
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=
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el MR EAs wake] 47le] B
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ol

S AT, 4ol B AFESE Lo o)
el dgow Qla AFEel AgeAY
sl Qo] BUT Aok AE 19

3 HQ7} TKChoi et al., 2020; Dalla Rosa &
Vianello, 2020). Yol7tA Amedjo] && A}

1o zlalo] Yol oS Hojsls AuE
% Iuskd, o e 3L ®old 7t
SF71% 3Ch(Vinje & Mittelmark, 2007). &gl
s WAk @77 A FYPae =Y
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SHAo| X|Ztet mARS 2N Mo X|
28t mALSl STAINE mAYS 2kl 2

arodo] F& WA A U2 F
2 omie Ashe, 3L B YIS
A Eee Fag se, 91 dWo=RE
L HES HEL UiThn W] HEd
T A e STANA mrBe
EQSA T olh

STAAA el e 712 A
g4 &5 SINAFE A dFe
Z=3)=d|(Skinner & Belmont, 1993; Stroet et al.,
2013), o AEE Q7] A RH S} B
717F F5H e Aol LR ol
A7 AARA o] E(self-determination theory) 2. =
2H 3AH 71d o] thAhn et al., 2019; Ryan
& Deci, 2020; Skinner & Belmont, 1993; Stroet
2013). STAAZ wFHFLE She
WAL FAH 2= AE4 A A (autonomy
support), T-Zstructure), 18] F(involvement)
o} #EE P5S Ik ASAHAA PSl=
SAlAl S BEdE AES & 7|3 E

A, g EEe e AAEH At
Aol AMg2 AAlstE S S ThStroet et

et al,

=
=
2l

al, 2013). T8} J&%L P52 YA T
853 A-FA T AA 9 Y-S A
Fotal, EdEel e wezke ZIiAbE
< WA s, A FYsE AAs
A e 9 AeE AFFOEN SEEE
S Hdte AR Edbe zlo] FdsA 4
g & JEF e AS ETTKStroet et al,
2013). PRAH O 2 #ofe} HEE P S T
A7} YAl #AE Hola, Azt e
AdE A ST FoAgst Aol
9% o AT F Ae WE A=

A ST Stroer et al,, 2013). &, &FAA
R R
(autonomy), 57 ]'(competence) a8y A
(relatedness) 0] 2R 7] B0l Ag] 84712 2=
ALYE AES O Bl @k aW, 474
AH mERst g B Wl AT
el WAL &FAAN neAE WA A
N He ARAE BIR F20l ohiet sy
o] A7 FEoE FAS W /P duA
oz Yelytty BEuE vl 9ThStroer et
al, 2013). Wb B AFolxE o] Azt
& 47444 w59
Ssict.

A7 A4 o2
PRI T
2 sttt wA

= ane) Ag 57

T SAstaA

< o E THEAS T wAHd o
wAd s717F 7P & el S
e v &7AAA s E TP A &
= Ag WA Ak vk vRPEAE Rocchi®}
Pelletier(2017)2] A7-llA 29 AH&2] &7
:'XH SFAAA Fofet HAA #ATE
A Zell Wl A B&2 7=
o] &ztdA 9ok AH AT U
o|#g I Slemp 5202002 WEREA
A= FUA UEITE &HeA o] =2 A
T ALl Ao s F ow|E A s,
Aol A& EF Rl FAAQ 33k
S 71X 1A S=U|(Dik et al, 2012; Lysova et
al, 2019), AHAle] Aol thEt o]H3k AU
He 2 Ade A&7 57|12 oloixit)
E Conway (20152 Tholojg] 7|'HE Sl
Aol AeA F71¢ AA WAV o=

X 3 rlr

]

.Ji
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(e3
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oAk
styo| x|ztst mAle] 2FXIXIE w499}
stje] 7|2 AIRI2T BE Zie] T

A g G S
o2l B9l olE % shpel /)%
/ﬁ]a% T O] E(basic psychological need theory)3}
& ol ok /BAST olgo] F
S A AR ARASTE 2 ARA,

zol-
fregt, 28l JAERIE, A&Adold A4l
9

2000, 2020).
AAE 2AeA W, F2= Fei U,
a8a Boe #AE el 719 ThRyan
& Deci, 2020; Skinner & Belmont, 1993; Stroet et
al., 2013).

WA &FA A weee)rt o] Z1E
A2 ST T (basic psychological need satisfaction)
o 7lddtes F42 AFATFE Tl AA
7} A v} lthAdie et al,
2020; Stroet et al, 2013; Taylor & Ntoumanis,
2007). =9 1FAYS tFoeE A
Jang 520162 FTHATFANNE WA A&
A AAZE A 7R & e Al

2008; Ryan & Deci,

2 sHAe) sddelet AAQ #AZE it
=3 AAE017)S A & 1 A& ale
Yo7k el A B AReA e )

o B SR D480l 7| 2eleT SIS0l 2K opfel

2 A FaA ehdzhat AAQl #ATE Q)
= AL W3l vk Ak ol gt W2 Stroet
5(2013)9] i] =
Eton] &
o7 WA Q?Xlxl
Ao 71EAY &7 v Ed
ettt o uvolrbA nlake
wsge], aejar Y 7184
I} e A wAf NAE Fe) Aol

™
FJ [
—D" ra
o=
fo
)

N H
(o

n*j_

Ao §FAAH TEBE A Fa
A ond7t W &9 el wWoly ZAA T

A7t U= ACE Jehgth o] 15
& WEoE ZAF Jang 520099 A7l
Al DA AEA AAE A T A S
T WSS vyl E St BAAA 9 FA<
WAL e AeE et A=
Mouratidis 5(2013)2] ATFollA= AR F=
P97t gAY IAHAAAE Fola, BA
e @Fe ZoE Ytk Ads2017)
WA SR w9t syl 7]
A& BES uyf2 e FHA 9
34 75*4"1 AL dvk= 2 w3,
olg3 Wil= & ATNANE AAZE A Ht
UTHAdie et al., 2008; Behzadnia, 2020; Chirkov
& Ryan, 2001). E3 FAES o= A

l‘

2 ok rl'ﬂ: rlO

20 BXS A Hornstra 5(2021)°
s, Ak SANH nsANE A

w7 RI% S Avol B vl M &

- 405 -



757, stdel, 12 stlRAt o
o R0 vk
§7AAH DEYSle ez el 3
= APAFlA d58 HF UckAadie et
al., 2008; Kaplan & Madjar, 2017; Salmela-Aro et
, 2009). 53] Langan 5(2015)& IAES ¢
OH 125 B¢ STARAA Y& 57}/\]?]7]

_E

93 AY Z2adS 1Y v e, =
2O Fog A JyG ZAE9] HFE
= MY F 23] "EpE fIAY &3 e
g A v, B4 A ZAEY] AFE
2o /IRt F axle] FrMthaL Bagk ul
Atk &, FAXNES EFAAA Y97t e
of 27lo] HI7|AZ ZEThs Foltk A

3|18 AA|9} shdAazl 2ke] #A ) i) e
A& A% Kim 52018)2] Aol o)5hd
Aol stul Bl wWALRRE R ALSA 2]
© e iz B #A de A
oz yghgtow, o] IAE AREIH AA 9
o] FF Z& FRY Aertg a3a7]
7 o & SR Yt oldg Mg
o ARE ve o2 B Ags o] A
WA SRR A WY eiof Ao St A
21 Zrel BARQL BAZE A& Aol o3t
o, yolrta o]l AzHgk wAke] 477
AA w9zt o] AZgk WAk 4Av
o)z} she] Azl zhe] FZ<A 7HHH
AE WG Aolg} a8t

AYPATE B 7BALST EE??}
2R3 FAQA AL e AR e
d), oE E9 Van den Broeck 5(2008) %‘—‘?
279t AMZ gRAa)e BAS 7EAE
S5 gkEo] wigtta Bk vb Qlth Sulea
5(2015%] AFelAE Ao ZEAYST
S S AX] Alololl RA #ATE

e

o, 72 ET WL Big 5 448
HOx sejazles 9 & Aisks Ao
gttt =d eSS tideE AT cho
9} Jeon(2019)9] ATNME 7R ST W
3 23 Aoldle A1 BATE e AL
Z Yehdth up7ERZE Van den Broeck &
016)¢] WEFEHAME & Fe| FA A
7 AA AT o2zt HAYPATE HEgo=
B d7es Y 7E2AEST wE A
o] g Aololle HARD AATE A= A
olgt Astom, sHo] A7t wAY
TAA A wrdeier Sl 72 &
= Zroll AR BATE Av= 71 AT
A o] F mjzfHcle] o] Az}
Abe] amolat sy el shiazl 3b

I HAHBAE =AHow wWg A

BT,

=
£ 2 B o 2 o

AT

71E AYATE v R B AT A
AR o]l ZABt St o] A ZEk wAt
o] A ojro] Aol A zg SFAAF 1L
FHLAERAJD e Y T EA Y&
HE IR S FE Y A s
W3E b 71T Aol o8t AthRyan &
Deci, 2020). &, A FFoA HS o n

Aol ge 2@eAe Ea Uehis wAle)
¥ 57 §7AXH WAL S
NEATYET Bl 7l Zlolw, olF F
5“ %_é_]_';]_ 6}1\3_,] 7]51_/\1114_9_——%7]_ 6’]—}\(})]‘/] b’l—

A ?Xle;ﬂ et e 4
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5t WAl

3

o

2= FAE o35 THSalmela-Aro

et al, 2009). ATEFL L1 AABIAT

Aol Fpde et 2

7Hd 1. sHAo] Az mARe] ATolae
ste] sgazle AHAJA FFES mA A
ojty. FAH R o] Azt wAkY AT
of2lo] FE&FE Y9 BYazlo]l Ws 7
o|t}.

74 2. Aol AZkg wAe] S7AA
w9l o] A Zek mAke] 4ol

Ao TPa ALolE A& Zolth 1A
Sho] A|Z_k mAke] A el4o]

e §7AAH

BlOHE

o

5}

El
>~
©
b
ol

FE Aot

AN AT

o]
M=

WA STANE Tgslet 7|=Ae8T O] A% ophan:

Ao ad

B ATE Addidn e sdsizy
H Qs Wttty 224l HEZUA dacaSpring
< & AE 23, WAEe i
o2 3 Jhsd Ao AEgA IRJIEE
Hhotth Awoll= 29899 158 o] o)
om, Ht AHL 17.03M(SD = 049ATE &
A& 122%(40.9%), A48 176%8(59.1%)°1 AT
WMAESY FuE Tl 212%((71.1%), AA

2
197(6.4%), B2 12(4.0%),

El 29 0.7%)°lA . F

& YWt 2249

52%(17.4%), A5l
ol&E™ 19(03%), 7
7tAE9 stal ¥
(75.2%), STHAILSTA 13H44%), 543t
158 50%(16.8%), A&ILETnl 678(2.0%),

71} 5H(1.7%)°] ATt

ol AZE WAL 2w

spgo] A7g mAe) £WoAS SR
Sl Al fr44742012)°] Dk 520129
Calling and Vocation Questionnaire(CVQ)%‘ =

2 W % BN BRw &Y HEE A
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Sk B AFdMe 71Ee] AYdTE F
A ACGHY)7E BAhel 4=md el ol sl
%%ﬁ;}l: tﬂ-}\l.g. jHEﬂg‘].Oiq.(cq] H]—;(]Od A:Oﬂ
% 2018; Dalla Rosa et al., 2018). BUAAH )
2%E 212 Yl veke 33E TY
AFoR FRPom, YL de] AA
Ao =He g57] 3l ‘XE’E}% %017}
AHgE ASoleE Y2 FAIY F

12280, 293 FE5-EA 453l ‘%‘1’4
APLE AAle dolxs FA7tel gsf o]
Ty G4 st Jde 2ok I A HA
o), HA/on]-EA) 4%??}(011: ud“*ﬂ‘/bﬂ

(el: = AA }101/“] Aol de &
o 7104%PE} O o]FoH 2 13} 53 27

Aol 2elde) s Boh Ag v

L

o)
E
Ao %7‘401 TR 3“301 kel
b
g

& 187820129 A7elA =

A HE =29 Y& UXE(Cronbach’s alpha)

= 8, BAeEEAY UE dARE |

ANBH Az §H YA .710191

om, AA HE WF dAEE sAT B

OE‘:rLoﬂ/‘i 244 FEA9 WA dA=Es
5, FAeful-EA e WA dAEE 82, AL

ﬂ@ Ag-EA Y WA AT 780 om,
AA HEo Wd A== 870Utk
Aol ARG wAHY] STAAE 2P

spgo] A7kt wAel SFAAH w59
5 =437] 9131 Ahn 5(2019)°] Belmont &
(1992)%] Teacher as Social Context Questionnaire
(TASCQE == ok H Edsst HEE
AREEIEE B dAFelME 71EY ARATE

FasiA sl AZEE aAbe] §AAF
wFPele] FEe SATATHA: Abn et al,
2021; Katz et al., 2010; Leenknecht et al., 2017).
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We used structural equation modeling to analyze data from 298 high school students in South Korea to
investigate the relationship between student-perceived teachers’ calling and students’ academic burnout and
the mediating effects of student-perceived need-supportive teaching and students’ basic psychological need
satisfaction. The results showed that student-perceived teachers’ calling was not directly related to
students’ academic burnout and that student-perceived need-supportive teaching mediated the indirect
negative relationship between student-perceived teachers’ calling and students’ academic burnout.
Furthermore, student-perceived need-supportive teaching and students’ basic psychological need satisfaction
sequentially mediated the indirect negative relationship between student-perceived teachers’ calling and
students’ academic burnout. Implications and suggestions for future research are discussed based on these

results.
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